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sional  groups  and  as  an  author  of  books  and  articles  dealing  with 
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(1926),  is  now  in  its  fifth  edition  and  still  used  as  a  college  textbook. 
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ential  and  experimental  psychology.  In  addition  to  seven  books,  he 
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the  Editorial  Board  of  Psychometrika. 
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made  him  the  choice  of  the  American  Psychological  Association  for 
its  President  during  1946.  In  1944  he  served  as  President  of  the 
Eastern  Psychological  Association  and  in  1943  he  was  President  of 
the  Psychometric  Society.  For  his  work  in  systematizing  intelligence 
testing,  Dr.  Garrett  was  awarded  ^  ° 
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The  SPSSI  and  Racial  Differences 


At  the  September  1961  meeting  of  the  APA,  the  So¬ 
ciety  for  the  Psychological  Study  of  Social  Issues 
adopted  a  brief  resolution  in  which  they  took  excep¬ 
tion  to  a  paper  of  mine  published  in  the  summer  of 
1961  (Garrett,  1961).  In  my  paper,  I  listed  five 
sources  which  I  believe  have  contributed  to  the  equali- 
tarian  view  of  race  differences  and  showed  (I  thought 
convincingly)  that  Negro-white  differences  in  mental 
tests  are  so  regular  and  persistent  as  strongly  to  sug¬ 
gest  a  genetic  basis.  SPSSI  questions  this  conclusion. 
On  the  contrary,  they  say: 

The  evidence  of  a  quarter  of  a  century  of  research  on 
this  problem  can  readily  be  summarized.  There  are  dif¬ 
ferences  in  intelligence  when  one  compares  a  random  sam¬ 
ple  of  whites  and  Negroes.  What  is  equally  clear  is  that 
no  evidence  exists  that  leads  to  the  conclusion  that  such 
differences  arc  innate.  Quite  to  the  contrary,  the  evidence 
points  overwhelmingly  (italics  mine)  to  the  fact  that  when 
one  compares  Negroes  and  whites  of  comparable  cultural 
and  educational  background,  differences  in  intelligence  di¬ 
minish  markedly.  The  more  comparable  the  background 
of  white  and  Negro  groups,  the  less  the  difference  in  in¬ 
telligence.  There  is  no  direct  (italics  mine)  evidence  that 
supports  the  view  that  there  is  an  innate  difference  between 
members  of  different  racial  groups. 

Just  what  sort  of  evidence  is  to  be  considered  “direct” 
I  am  not  at  all  certain.  It  is  often  forgotten  that  the 
jact  of  racial  differences  is  so  immediate  and  compel¬ 
ling  to  most  people  that  the  burden  of  proof  is  on  those 
who  claim  equality — not  the  reverse.  Contrary  to  the 
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SPSSI  statement,  the  evidence  for  Negro-white  equal¬ 
ity  in  intelligence  under  comparable  conditions — far 
from  being  overwhelming — is  not  even  moderately  con¬ 
vincing.  Let  us  look  at  the  record. 

Studies  of  School  Children  and  Adults  1 

The  SPSSI  statement  would  lead  one  to  expect  Ne¬ 
gro  overlap  of  white  norms  to  be  significantly  greater 
when  environmental  factors  have  been  equated  than  is 
the  case  in  random  samples.  In  fact,  this  resolution 
states  the  evidence  for  diminished  mean  differences 
under  comparable  conditions  to  be  “overwhelming.” 
Comparative  studies  can  be  cited  which  bear  on  this 
point.  Tanser  (1959)  tested  Negro  and  white  pupils 
in  seven  schools  (grades  1  to  8)  in  Kent  County,  On¬ 
tario,  Canada.  Standard  verbal  and  performance  tests 
were  administered.  Practically  all  of  the  Negro  chil¬ 
dren  were  reported  to  be  descendants  of  Negro  slaves 
who  had  fled  to  Canada  from  the  United  States  prior  to 
the  Civil  War.  The  social  and  economic  conditions  of 
the  whites  and  Negroes  were  substantially  the  same. 
Tanser  writes:  “Here  the  Negro  in  1939  as  in  1852, 
with  few  exceptions,  is  not  only  free  but  he  is  on  a 
level  in  regard  to  every  political  and  social  advantage 
with  the  white  man.  .  .  On  all  of  the  tests,  lan- 


1  Preschool  and  younger  children  have  not  been  consid¬ 
ered  since  tests  in  the  early  years  do  not  correlate  with 
later,  more  scholastic  tests  of  intelligence. 


guage  and  nonlanguage,  there  were  mean  differences 
between  comparable  white  and  Negro  groups  varying 
from  15  to  19  IQ  points.  Negro  overlap  of  white 
norms  varied  from  13%  to  20%  for  the  different  psy¬ 
chological  tests.  Based  upon  a  summary  of  studies  in 
this  field,  Shuey  (1958)  reports  the  average  Negro 
overlap  for  school  children  in  random  groups  to  be  be¬ 
tween  10%  and  20%.  Apparently  the  social  and  eco¬ 
nomic  equality  enjoyed  by  the  Negro  children  in  Can¬ 
ada  did  not  increase  the  relative  performance  of  these 
children  as  compared  with  white.  Even  psychologists 
oriented  toward  the  equalitarian  view  have  had  diffi¬ 
culty  in  explaining  away  these  results  (Krech  &  Crutch¬ 
field,  1959). 

In  the  second  study  of  school  children,  Bruce  (1940) 
administered  three  standard  tests  to  large  numbers  of 
Negro  and  white  school  children  in  an  economically 
poor  rural  community  in  southern  Virginia.  The  mean 
Stanford-Binet  IQs  proved  to  be  90  for  the  whites  and 
76  for  the  Negroes.  Two  groups  of  Negroes  and  whites 
were  subsequently  paired  off  for  equal  socioeconomic 
status  in  terms  of  the  Sims  Score  Card.  The  eco¬ 
nomic  level  of  both  groups  was  so  low  that  the  match¬ 
ing  was  even  closer  than  it  appeared  to  be.  Stanford- 
Binet  IQs  of  these  matched  groups  were  86  for  the 
whites  and  77  for  the  Negroes.  Thus  the  mean  dif¬ 
ference  in  IQ  was  reduced  by  5  points.  But  the  Negro 
overlap  in  Stanford-Binet,  as  in  the  other  mental  tests, 
never  exceeded  20%,  and  fell  as  low  as  15%.  Again, 
it  appears  that  these  matched  groups  were  no  more 
alike  than  are  random  samples  of  white  and  Negro 


school  children  for  whom  the  Negro  overlap  is  10 %  to 

20%. 

In  a  study  of  matched  groups  of  Negro  and  white 
freshmen  in  a  New  York  City  college,  Shuey  (.1942) 
found  that  on  the  ACE  psychological  examination  the 
Negroes  overlapped  the  white  norm  by  18%.  Forty- 
three  white  and  43  Negro  students  were  paired  for  such 
factors  as  age,  sex,  occupation  of  father,  academic 
standing,  and  place  of  birth  of  parents.  It  seems 
highly  probable  that  the  Negro  students  were  more 
highly  selected  than  the  white,  as  the  United  Stales 
census  for  1940  reports  that  only  2.2%  of  Negroes  com¬ 
pleted  four  years  of  high  school  in  that  year.  It  is  quite 
likely/  too,  that  the  Negroes  were  of  considerably 
higher  social  status  in  their  own  group  than  were  the 
whites.  The  Negro  overlap  in  these  groups  of  1S%  is 
much  higher  than  the  5%  reported  by  Canady  (1936) 
for  the  ACE  test.  But  the  Negro  overlap  in  random 
samples  on  the  Otis  S-A  (Price,  1929)  in  seven  ac¬ 
credited  Negro  colleges  was  20%,  almost  exactly  that 
found  by  Shuey  in  her  comparable  (and  highly  se¬ 
lected)  groups. 

Out  of  a  total  ol  nearly  3,000  high  school  seniors  in 
New  Jersey  and  Pennsylvania,  McGurk  (1931)  se¬ 
lected  213  Negroes  and  213  whiles  who  could  he 
matched  for  age,  sex,  courses  of  study,  and  for  1 1 
socioeconomic  factors.  Each  child  was  given  a  test  of 
74  items,  37  being  identified  as  cultural  and  37  as  non- 
cultural.  The  division  into  cultural  and  noncultural 
questions  was  based  on  the  opinions  of  78  judges 
(including  psychologists  and  graduate  students)  who 
sorted  the  more  than  200  items  into  those  considered 


least  cultural,  most  cultural  and  neutral.  McGurk  s 
test  represents  a  serious  and  on  the  whole  successful 
attempt  to  get  two  widely  different  kinds  of  items  with 
respect  to  their  demands  on  socioeconomic  background. 
Some  of  the  choices  have  been  criticized  rather  super¬ 
ficially  (Anastasi,  1960).  But  it  is  significant  that  no 
one  has  repeated  McGurk 's  study  or  improved  on  it. 
On  the  whole  test  of  74  items  (cultural  -f-  noncultural), 
the  Negroes  overlapped  the  white  mean  by  29%.  This 
is  higher  than  the  overlap  usually  found  in  random 
groups,  in  part,  perhaps,  because  of  the  nature  of  the 
test.  However,  it  does  not  exceed  the  28%  by  which 
unselected  groups  of  Negro  soldiers  in  World  War  I 
overlapped  the  Alpha  means  of  white  soldiers  from  the 
same  state  (Garrett,  1945).  When  the  upper  25%  of 
each  group  was  studied  (53  Negroes  and  53  whites), 
the  Negro  overlap  was  18%.  This  shows  that  the  Ne¬ 
gro  high  school  children  with  the  best  cultural  scores 
fell  further  behind  comparable  whites  than  did  the 
group  as  a  whole.  According  to  SPSSI’s  hypothesis, 
the  overlap  should  have  been  higher  in  the  highly  cul¬ 
tural  group;  instead,  it  was  18%  against  29%. 


Other  Studies  Bearing  on  Negro-White  Differ¬ 
ences  When  Environment  is  Controlled 

Several  studies  have  purported  to  show  that  when 
southern  Negro  children  enter  northern  schools  (where 
educational  opportunities  are  allegedly  better),  their 
mental  test  scores  improve  markedly.  The  evidence 
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is  dubious  at  best.  Klineberg  (1935)  has  compared 
the  scores  on  several  mental  tests  earned  by  groups  of 
Negro  children  (12-year-olds)  whose  parents  had  lived 
in  New  York  from  1  to  12  years.  Most  of  the  mi¬ 
grant  children  came  from  the  South.  The  two  major 
findings  were  (a)  that  the  mean  test  score  on  the  Na¬ 
tional  Intelligence  Test  (a  highly  verbal  examination) 
made  by  the  various  groups  improved  steadily  with 
residence  in  New  York;  and  ( b )  that  the  Negro  chil¬ 
dren  who  had  lived  in  New  York  all  of  their  lives  were 
from  six  months  to  one  and  one  quarter  years  in  “men¬ 
tal  age’’  behind  the  white  norms.  The  first  finding 
means  that  environment  (presumably  better  schooling) 
did  indeed  raise  the  mean  scores  of  the  migrating  Ne¬ 
groes,  but  did  not  succeed  in  bringing  them  up  to  the 
white  norms.  It  may  be  noted  that  the  correlation  of 
the  NIT  with  school  grade  is  from  .40  to  .60,  so  that 
school  achievement  was  confounded  with  mental  test 
scores.  The  Klineberg  study,  though  often  quoted  as 
authoritative,  is  in  fact  far  from  conclusive.  Sampling 
was  uncontrolled  and  selection  unknown;  differences  be¬ 
tween  New  York  schools  were  often  as  large  as  differ¬ 
ences  between  length-of-residence  groups;  measures  of 
variability  were  often  unreported,  so  that  only  trends 
can  be  observed.  Furthermore,  this  study  could  not 
possibly  demonstrate  that  life  in  New  York  caused  the 
improvement  in  score,  as  the  various  residence  groups 
were  made  up  of  different  samples  of  children  whose 
initial  status,  of  course,  was  unknown. 

A  later  study  by  Lee  (1951)  showed  that  on  a  verbal 
group  test  of  intelligence,  southern  Negro  children  mi¬ 
grating  to  Philadelphia  improved  their  scores  with  resi- 
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deuce  in  the  city.  The  change  with  time-in-'sehool  was 
small  (the  maximum  being  six  IQ  points)  and  most 
changes  were  well  within  the  SE  of  the  test  score. 
Moreover,  the  observed  improvement  can  hardly  be  a 
result  of  better  schooling  alone,  as  the  resident  chil¬ 
dren  gained  only  1.6  points  from  the  first  to  the  ninth 
grade,  whereas  the  migrants  gained  from  two  to  six 
points.  The  residents  were  superior  to  the  migrants 
from  the  start.  Neither  of  these  studies  shows  that 
improved  educational  opportunities  bring  the  Negro 
child  significantly  closer  to  the  white  norm. 


Some  of  the  results  from  the  AGCT,  widely  given  in 
World  War  II,  bear  directly  upon  the  question  of  the 
improvement  of  the  Negro  under  better  educational 
conditions.  Davenport  (1946)  has  tabulated  the  per¬ 
centages  of  Negro  and  white  soldiers  in  a  total  of 
549,608  men  who  scored  in  each  category  of  the  AGCT 

when  educational  level  was  the  same  for  both  groups. 
Of  those  men  who  completed  grade  school,  24%  of  the 
white  and  4%  of  the  Negroes  scored  in  the  two  highest 
categories  (I  and  II),  whereas  33%  of  the  white  sol¬ 
diers  and  76%  of  the  Negroes  fell  in  the  two  lowest 
categories  (IV  and  V).  It  is  significant  that  of  those 
white  soldiers  who  had  completed  high  school  66% 
scored  in  the  two  highest  categories,  whereas  only  41% 
of  the  Negroes  who  had  completed  college  fell  in  these 
two  categories.  Even  discounting  the  differences  among 
schools  of  the  same  level,  there  is  still  a  wide  gap  in 
performance  left  to  be  explained.  The  inference  that 
there  were  native  differences  appears  to  be  reasonable. 


Summary 


Negro  overlap  of  white  norms  when  groups  are 
matched  for  various  educational  and  socioeconomic 
factors  does  not  increase  markedly  as  compared  with 
overlap  in  random  samples.  This  is  true  for  elemen¬ 
tary,  high  school,  and  college  groups.  Instead  of  the 
evidence  for  diminished  differences  between  Negroes 
and  whites  of  comparable  status  being  “overwhelming” 
as  the  SPSSI  statement  asserts,  it  is,  in  fact,  non¬ 
existent. 
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STATEMENT  OF  AIMS  AND  OBJECTIVES 

THH  INTERNATIONAL  ASSOCIATION  FOR  THE  ADVANCE¬ 
MENT  OF  ETHNOLOGY  AND  EUGENICS  is  dedicated  to  the  further¬ 
ance  of  the  sciences  of  ethnology  and  eugenics,  including  the  related 
disciplines  of  physical  and  cultural  anthropology,  sociology,  psychology, 
raciology,  archaeology,  linguistics,  physiology,  genetics,  ecology,  and  demo¬ 
graphy.  The  Association  is  also  interested  in  encouraging  a  free  flow  of 
information  between  scholars  in  Ihe  above  disciplines  in  the  United  States 
and  in  the  other  countries  of  the  Western  World  and  in  restoring  freedom 
of  inquiry  to  those  areas  (particularly  the  study  of  race  and  race  relations) 
where  extraneous  political  and  philosophical  predispositions  have  frequently 
terminated  discussions  to  the  general  detriment  of  the  social  and  biological 
sciences. 

PROGRAMS  AND  POLICIES 

To  service  the  above  staled  aims,  THE  INTERNATIONAL  ASSOCIA¬ 
TION  FOR  THE  ADVANCEMENT  OF  ETHNOLOGY  AND  EUGENICS 
undertakes  the  following  programs: 

(1)  RESEARCH:  The  Association  actively  encourages  and  promotes 
basic  research  in  the  sciences  of  ethnology  and  eugenics  and  related 
disciplines. 

(2)  PUBLICATIONS:  The  Association  plans  to  publish  a  series  of 
books,  monographs,  and  articles  presenting  the  results  of  original  research 
and  summarizing  the  state  of  contemporary  scientific  opinion  in  the  areas 
of  its  principal  interests.  Special  reports  will  be  issued  on  publications, 
congresses,  and  meetings  of  organizations  with  similar  interests.  The 
Association  is  also  actively  engaged  in  promoting  and  distributing  the  new 
scientific  journal.  The  Mankind  Quarterly. 

(3)  EDUCATIONAL  PROGRAMS:  The  Association  is  prepared  to 
assist  universities,  colleges,  state  and  private  educational  systems  in  the 
preparation  of  educational  materials  and  courses  of  instruction  in  the 
sciences  of  ethnology  and  eugenics  and  related  disciplines.  From  time  to 
time,  special  projects  will  be  undertaken  to  inform  academicians,  educators, 
and  the  general  public  of  developments  in  areas  of  the  Association’s 
principal  interests. 

(4)  INTERNATIONAL  PROGRAMS:  The  Association  provides  com¬ 
petent  translators  for  books,  articles,  monographs,  and  reviews  in  the  areas 
of  its  principal  interests,  in  order  to  afford  a  larger  reading  public  for 
member  academicians  throughout  the  United  States,  Great  Britain,  Ger¬ 
many,  France,  Italy,  Scandinavia,  South  Africa,  Spain  and  Latin  America. 
The  Association  hopes  ultimately  to  inaugurate  an  exchange  program 
whereby  foreign  scholars  can  obtain  positions  in  American  colleges  and 
universities  for  a  given  period  of  time. 

MEMBERSHIP 

Membership  in  the  I.A.A.E.E.  is  open  to  the  public  and  to  those  who 
have  special  training  in  the  Association’s  areas  of  activity.  A  membership 
subscription  of  five  dollars  ($5.00)  per  annum  entitles  the  member  to  receipt 
of  1'he  Mankind  Quarterly ,  occasional  reports  on  Association  activities, 
and  special  reports  on  research  conducted  by  members  and  organizations 
with  similar  interests. 

Application  for  membership  can  be  made  directly  to  the  I.A.A.E.E.. 
900  Light  Street,  Baltimore  30,  Maryland,  U.S.A.  A  brief  indication  of 
the  applicant's  interests  and  background  would  be  appreciated. 

The  I.A.A.E.E.  is  a  lax-free,  educational  organization  chartered  in  the 
State  of  Maryland.  All  gifts  and  donations,  which  are  tax  deductible,  should 
be  addressed  to  the  Treasurer,  INTERNATIONAL  ASSOCIATION  FOR 
THE  ADVANCEMENT  OF  ETHNOLOGY  AND  EUGENICS,  900  Light 
Street,  Baltimore  30,  Maryland,  U.S.A. 


